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This Policy applies to all staff and pupils at Ford Primary School

POLICY FOR GIFTED AND TALENTED PUPILS

This policy builds on the work of Excellence in Cities (EiC) and incorporates advice from Plymouth LEA and Plymouth’s Excellence Cluster Gifted & Talented Coordinator.
This policy should be read alongside the Policy for Raising Achievement, amongst others, and individual subject policies. 

Introduction: aims and objectives

At Ford Primary School we shall:

· help our more able pupils to develop their personalities, skills and abilities, intellectually and socially; 

· provide teaching which makes learning challenging and enjoyable and enables our more able pupils to achieve their potential.

Rationale

We aim to develop a defensible rationale for providing differentially for gifted and talented students:

· our provision for gifted, talented and more able pupils is not intended to be elitist or divisive but should be seen within the context of meeting individual needs and raising standards for all pupils;
· we are aware that it is a practical issue for all schools and all classrooms. Gifted, talented and more able pupils who are not appropriately challenged can lose confidence and motivation and easily become bored or disaffected;

· it is an issue for the community and society at large – if the particular needs of these pupils are not addressed, their talents may be wasted and society will not benefit from their future achievements;

· it is also an equal opportunities issue – every pupil has the right to receive the educational support and assistance they require in order to achieve their full potential.

Identification
Who?

Gifted, talented and more able means much more than an academically able pupil who produces high quality work. Truly gifted pupils make up only about 2-5% of the school population. There are many definitions of gifted and talented. The pupils identified in the cohort will be achieving, or have the potential to achieve, significantly in advance of the average for the year group in their school.

Gifted:

‘Gifted’ pupils are defined as having particular academic ability in one or more subjects in the statutory school curriculum other than art and design, music and PE.

Talented: 
‘Talented’ pupils will have aptitude and skill in art (performing e.g. dance and drama and visual), music or sport. The EiC targets gifted and talented work at the top 5 to 10 per cent of pupils in any school, regardless of the overall ability profile of pupils.

The cohort will include all the gifted and talented pupils in your school who have been identified as needing targeted provision, up to 10% of the total number of pupils. They are the children who will benefit directly from the in-school teaching and learning programmes and the complementary study support and transition programmes. All schools will identify a gifted and talented pupil cohort comprising 5-10% of pupils within each relevant year group. 

Staff collectively determine the proportion of gifted children and talented children within the cohort. However, at least two thirds of the pupils in the cohort must have academic ability or be "all rounders" (a range of academic ability and talent/s). Talented pupils can constitute up to one third of the total cohort.

If we look not only at high academic ability but at the full range of artistic and sporting talents, outstanding leadership qualities etc., the percentage can be much higher. In view of this, ability must be seen in its widest sense: many pupils have particular skills outside of the usual academic abilities.

‘More able, gifted and talented’ pupils can demonstrate a wide range of personal or social qualities more advanced than the majority of their age group. It may be easy to overlook genuine ability if it appears in an unconventional way. Able pupils may demonstrate a wide range of characteristics – there is clearly no such thing as a ‘typical’ able child.

Many people believe that it is possible to use generic characteristics to identify the majority of gifted and talented learners (see Appendix).

Why?
Identification should be a continuous whole-school process and not focus exclusively on the current cohort but make provision for movement into and out of the cohort as necessary. This is likely to be more frequent for younger pupils and reinforces the need for careful monitoring, as well as mechanisms for ensuring continuity of provision. 
The main purpose for identifying gifted and talented pupils is to: 

· ensure that additional educational needs are fully met in an appropriate learning environment (quality teaching and learning) which is barrier free, stimulating and suitably challenging and in which potential is fulfilled and self-esteem enhanced; 

Although some of these pupils will succeed anyway, there are those who will need motivating and stimulating if they are to achieve their potential.

Effective identification impacts at three levels: 

 FROM THE POINT OF VIEW OF THE PUPIL 
 

In terms of attainment, access and entitlement; fulfilment of aspirations and potential; enhancement of motivation and self-esteem. It is important that their specific abilities and talents are recognised and appropriately provided for. 
FROM THE POINT OF VIEW OF THE TEACHER

  

A clear view of pupils’ ability is the basis for appropriate planning and provision. It will ensure that challenge levels are rigorous, expectations are high and differentiation is appropriate and meaningful.

 

FROM A WHOLE SCHOOL POINT OF VIEW 
 

Secure identification procedures, and the discussion and planning surrounding them, are an essential aspect of overall high-quality provision for the more able, and will help with the allocation of resources.

  

Research indicates that, in providing for the gifted and talented, expectations and standards are raised for all pupils. Each pupil does better when all the students are doing better. 
How?

No single method of assessment or identification process will accurately identify a pupil’s ability profile or learning needs.  It will be necessary to gather information from a variety of sources to understand these needs more clearly. 

Strategies and methods might include a balance of the following:

Quantitative data
Results of National Curriculum assessments (tests and teacher assessments); public examinations and other available test data e.g. Cognitive Abilities Tests; pre-school profiles and baseline assessment data; activities to identify skills – reading tests; creativity tests; musical, artistic and sporting assessments etc.
Qualitative data
Early Years checklist (see Appendix); Parental nomination; Classroom observation; Discussion with colleagues; General Characteristics checklist (see Appendix); Personal & Social Skills checklist (see Appendix); Class teacher nomination (knowledge of background and of pupil as a whole person); Case studies; Biographies; As a result of particular performances e.g. public-speaking competition; Records and pieces of work from previous years/phase e.g. subject portfolio, gifted and talented pupil record sheet monitored regularly (see Appendix); Peer nomination/referral; Self nomination/referral; ‘All About Me’ questionnaire to identify likes, dislikes, preferred learning styles and out-of school aptitudes and activities; National Curriculum levels of attainment; Outside/specialist referral e.g. clubs; Subject specific checklists as a component of a subject policy.
At Ford Primary School we ensure that the identification process is rigorous, transparent, and fair and does not discriminate against particular groups (e.g. by gender, social class, ethnicity and subject specialism). It should also be flexible enough to deal with pupils who join the school from other primary schools or are late or early developers.

It is particularly difficult to identify gifted and talented underachievers: we monitor our arrangements to ensure that we are not simply identifying those who are already high achievers. High ability does not necessarily result in high attainment and high attainment does not always indicate high ability, particularly when considering younger children. The role of the Learning Mentor is to support children who have barriers to learning and work with them to unlock the educational opportunities open to them. Our identification strategy needs to ensure that pupils are included in the cohort who have the potential to achieve, but are not regularly demonstrating high achievement (i.e. underachievers).

The identification process will need to take into account factors such as motivation, personality and home background, which are significant in converting potential into performance.

Special Educational Needs

There may be those pupils whose special educational needs mask their high ability e.g. those with dyslexia. There may also be those pupils on the autistic spectrum who have very specific talents e.g. exceptional artists, musicians or mathematicians. It is important to ensure that there is effective liaison with the school’s SENCO and that provision for these pupils is written into their IEP and communicated to all staff.

Gifted ‘shadow’ group

Using a combination of different identification criteria will inform our register but there will also be those pupils that we know have the potential to be part of the cohort. We try, therefore, to also have a ‘shadow’ group of pupils who may have access to some/all of the experiences and opportunities that are on offer, and that their progress is monitored when the register is reviewed. 

It is important that our G&T identification framework:

· Is based on an agreed, whole-school, understanding of gifted and talented;

· Is concerned with a range of aspects of high ability;

· Includes subject specific and overarching skills;

· Has an inclusive emphasis;

· Is linked to a shared purpose and within a climate that seeks to celebrate success;

· Is co-ordinated;

· Is monitored and evaluated.

· Is undertaken in order to facilitate effective provision.

Register

Pupils who are identified as being gifted and/or talented are entered on to the school register and the provision map so that staff and parents know who these pupils are, how they are identified, what provision is being made and how progress is reviewed.

Provision

Our aim is to provide good quality learning experiences for all our pupils.

This is not about extra provision for a few select pupils but a whole-school issue. Extra programmes and enrichment are only part of the provision – it is what happens everyday, within the classroom, that is most important. We believe that effective provision for gifted, talented and more able children is one facet of effective provision for all pupils within a school. Provision must include access to appropriate opportunities whether they are provided in, or beyond, school.

Good provision includes:

· high expectations of individual pupils;

· a positive and supportive learning environment with appropriate challenges;

· access to opportunities for enrichment and extension;

· celebration of success and achievement.

Provision for more able pupils should be considered in the following areas:

· The whole-school approach where there is a general positive climate of high expectation and extended provision, it is ‘cool’ to succeed and high achievement is promoted.

· Within the classroom

· Within, and beyond, the school

Within the classroom
Provision might include:

1) Different forms of differentiation e.g. by outcome, resource, task, dialogue, support, pace, content, self i.e. adapting a task to make it more complex, create challenge and make it more sophisticated, etc. (see Appendix) 
2) Differentiated homework with opportunities for open ended investigation and research tasks.

3) Questioning, explaining and challenging to extend thinking.

4) Grouping/setting.

5) Target setting at a sufficiently high level to extend and challenge pupils.

6) Opportunities to develop own interests and learning strategies enabling pupils to become more independent participants in their learning. 

7) Classroom environment - development and promotion of high achievement; empowering a community of learners with permission to fail, take risks etc. 

8) Provision of creative, open ended or abstract tasks.

9) Use of TA.

10) Mentoring as a supportive strategy.

11) Encouraging the use of G&T pupils as lead learners.

12) Accounting for Preferred Learning Styles when planning work and as an aid to differentiation (see Satellite Cluster Gifted and Talented Coordinator for: Interviewing the More Able in our Schools: A programme of structured activities, Plymouth Excellence Cluster).

13) Teaching and learning programme – enrichment (breadth), acceleration (pace), extension (depth), avoiding ‘more of the same’.

14) Inclusion of higher order thinking skills i.e. synthesis, analysis, evaluation and providing activities to develop investigative and exploratory approaches.
15) Planning for additional time.

16) Presenting/recording/delivering content in unusual, different, challenging ways 

17) Accelerated progress perhaps for one subject – reading, numeracy etc.

Beyond the classroom (within and beyond the school)

Provision might include:

1) Use of the wider community i.e. governors, parents etc.

2) Extension and enrichment opportunities – extended school activities; extra-curricular clubs/activities; celebration assemblies etc.

3) Masterclasses, Summer Schools etc.

4) Contact with chronological/intellectual peers.

5) LEA support and organised activities.

6) Academic Council organised activities.

7) Satellite Cluster support and organised activities.

8) Links with outside agencies, organisations, business etc.

9) Cross-phase activities.

N.B. It is a fundamental principle that all provision for pupils identified as gifted and talented is embedded in the overall practice of the school, and is not viewed as a ‘bolt-on’ activity.

Partnership with parents
It is important that parents are considered as part of the identification process. They have a unique perspective which adds to the total picture of a pupil. Involving parents increases the likelihood of co-operation between school and home, which is in the best interests of the child.

Monitoring and evaluation

· The Gifted & Talented Coordinator within the school will maintain the register in consultation with other staff and monitor pupil progress regularly.

· The Gifted & Talented Coordinator within the school will maintain the school’s provision for identified pupils, and liaise with the Satellite Cluster Gifted & Talented Coordinator, to ensure the needs (provision and support) of the pupil are fully met; 

· The Gifted & Talented Coordinator within the school will liaise with parents and a nominated governor; will manage a budget and allocation of resources; will provide advice and support to staff.

· The Gifted & Talented Coordinator within the school will liaise and discuss the pupil’s needs and arrange for the forwarding of all relevant documentation on transition between key stages and on the child’s transfer to another school.

This policy will be reviewed annually.

Chairman of Governors ………………………………………….

Date ……………………..

Appendix

· Draft National Quality Standards in Gifted & Talented Education, DfES, 2004

www.standards.dfes.gov.uk/giftedandtalented/strategyandstrands/Qualstan 

· General Characteristics of Gifted, Talented and More Able Pupils, Lyn Bennets & Chris Onions, Plymouth LEA, 2001 (www.pgfl.plymouth.gov.uk)

· Identifying Gifted & Talented Learners: Characteristics to look for, QCA Guidance on teaching the Gifted & Talented
http://www.nc.uk.net/gt/general/01_characteristics.htm
· Gifted and Talented Pupil Record Sheet, Excellence Cluster
· Example of Gifted and Talented Pupil Register, Excellence Cluster

· Examples of subject specific checklists as a component of a subject policy, see: http://www.nc.uk.net/gt/general/index.htm
· Example of an Early Years Checklist, Excellence Cluster
· Example of a Personal & Social Skills Checklist, Excellence Cluster
· Needs of Able Pupils, Barry Teare
· Some Strategies to Consider in Provision for Able and Talented Pupils, Barry Teare
· Types of Differentiation, Barry Teare
· Lesson Observation Form, Excellence Cluster
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