Ford Primary School

Policy for Inclusion – General Principles


INTRODUCTION

The School has a responsibility to provide a broad and balanced curriculum for all pupils.  The National Curriculum is seen as a starting point for planning a school curriculum that meets the specific needs of individuals and groups of pupils.  Although this policy is extensive in its scope, a more comprehensive view of 'Inclusion' can only be achieved after reference to the policies on attendance/truancy, working with agencies (e.g. EWOs), pastoral care, equal opportunities, differentiation, developing numeracy and literacy, provision for gifted and talented children, etc.

There are three principles which are essential to developing a more inclusive curriculum:

1)
Setting suitable learning challenges.

2)
Responding to pupils' diverse learning needs.

3)
Overcoming whole school and subject specific barriers to learning and assessment for both individuals and groups.

In addition to the strategies outlined in this policy the School has worked towards a more inclusive curriculum by:


offering pupils other curricular opportunities outside the national curriculum, e.g. speech and language therapy and gifted and talented provision;


taking into account any gaps in a pupil's learning resulting from missed or interrupted schooling, e.g. pupils who are, or have been, travellers, refugees, in care, suffering from long-term medical conditions;


using an SEN management program to undertake the construction and implementation of Individual Education Plans (PINPlans) across the curriculum.  This programme is involving all areas of the school in addressing pupils' individual needs.

However, this policy is concerned with the provision of effective learning opportunities for all pupils and outlines how staff attempt to modify the National Curriculum programmes of study to provide all pupils with relevant and appropriately challenging work.  

SECTION 1

SETTING SUITABLE LEARNING CHALLENGES

Teachers should aim to give every pupil the opportunity to experience success in learning and to achieve as high a standard as possible.  The National Curriculum programmes of study set out what most pupils should be taught at each key stage - but teachers should teach the knowledge, skills and understanding in ways that suit their pupils' abilities.  This may mean choosing knowledge, skills and understanding from earlier or later key stages so that individual pupils can make progress and show what they can achieve.  Where it is appropriate for pupils to make extensive use of content from an earlier key stage, there may not be time to teach all aspects of the age-related programmes of study.

Good practice would suggest that if successful application of the three principles of Inclusion are addressed then this should minimize the need for aspects of the National Curriculum to be disapplied for a pupil.  The levels of the bulk of the work experienced in each of the year groups is shown in the following table:

	Year
	Levels experienced
	
	Year
	Levels experienced

	1
	1 - 3
	
	4
	1 - 4

	2
	1 - 3
	
	5
	1 - 5

	3
	1 - 4
	
	6
	1 - 5


For pupils whose attainment falls significantly below the expected levels at a particular key stage, a much greater degree of differentiation may be necessary.  Special needs should be identified and barriers to learning and assessment removed as much as is possible.  However, after all reasonable measures to remove barriers to learning and assessment have been taken it may still be necessary to discount certain aspects of the NC level descriptors when required to make a judgement regarding that pupil's achievement.

For pupils whose attainments significantly exceed the expected level of attainment within one or more subjects during a particular key stage, teachers will need to plan suitably challenging work.  As well as drawing on materials from later key stages or higher levels of study, teachers may plan further differentiation by extending the breadth and depth of study within individual subjects or by planning work which draws on the content of different subjects.

SECTION 2

RESPONDING TO PUPILS' DIVERSE LEARNING NEEDS

When planning, teachers set high expectations and provide a variety of opportunities within which all pupils can achieve some success.  Planning should take account of the prior knowledge and experiences that pupils bring with them to school, e.g. cultures, languages, interests and abilities all influence the way in which pupils learn.  Teachers plan their approaches to teaching and learning so that all pupils can take part in lessons fully and effectively.  Whole school and subject specific barriers to learning and assessment (for both individuals and groups) must be overcome if pupils are be enabled to participate effectively in the curriculum and associated assessment activities.  When identifying and responding to an individual's learning needs we also identify and try to overcome any barriers to learning and assessment.

Teachers take specific action to respond to pupils' diverse needs by:

a)
creating effective learning environments by

valuing the contributions of all pupils;


making all pupils feel secure and able to contribute;


challenging stereotypical views/behaviour relating to race, religion, gender, ability or disability, social group, material status, etc.


allowing pupils to take responsibility for their own actions;


making arrangements, particularly in subjects such as Science, Design and Technology and PE, for pupils to participate safely with due regard to the School's Health and Safety policy and the pupils' religious beliefs.

b)
securing their motivation and concentration by

using organisational approaches, such as setting, grouping or individual work as appropriate;


using a variety of teaching/learning approaches and styles during a course of study and during a lesson if possible;


planning and monitoring the pace of work so that all pupils have a chance to learn and experience success;


varying content and mode of delivery;


planning work which builds on their existing knowledge, interests and cultural/social background;


planning appropriately challenging work for all;


using materials which reflect social and cultural diversity and provide positive images of race, age, gender and disability;


taking action to maintain interest, continuity and progression of learning for pupils who have missed considerable amounts of work – may involve providing notes and allowing opportunities to catch up with missed practical work, e.g. during lunchtimes.

c)
providing equality of opportunity through teaching approaches by

using materials which reflect social and cultural diversity and provide positive images and role models from different races, ages, genders and with disabilities or medical conditions;


ensuring that all pupils have entitlement to the whole curriculum by making provision, where necessary, to facilitate access to activities with appropriate support, aids or adaptations;


taking account of the interests of boys and girls and of their specific religious or cultural beliefs when designing activities and setting contexts for work.  Differentiation should allow for a variety of interpretations and outcomes, particularly in English, Science, Design and Technology, ICT, Art and Design, Music and P.E.;


avoiding stereotyping when organising pupils into groups, assigning them to activities or arranging access to equipment, particularly in Science, Design and Technology, ICT, music and physical education.

d)
using assessment techniques which are based upon sound principles such as

employing a wide range of assessment methods to reflect the curriculum and learning opportunities;


assessment undertaken within a variety of different learning styles so that pupils are given the chance and encouragement to demonstrate their competence and attainment;


during end of key stage assessments, teachers will not hesitate to employ special arrangements to support individual pupils, e.g. the use of amanuenses;


assessment is an integral part of the teaching and learning process, a valuable formative and summative tool;


the outcomes of assessment should modify teaching methods, provide feedback on the national curriculum as well as indicate pupil progress;


we recognise the potential for assessment in developing a positive self image in the pupil from clear, positive and constructive feedback and the feeling of success which encourages further learning;


teachers in the School use a common framework for marking work which is fully understood by all the team (see Response Policy);


results of assessment are reported in a way useful for pupil, teacher, parents and other interested parties;


assessment gradually builds up into a profile for each pupil over their time at the School;


pupils are encouraged to be aware of the evidence and assessment techniques being used and to review their own progress using an element of self assessment;


summative tests have an ongoing policy in their construction, marking and usage. These tests show what a pupil can do, i.e. be criterion referenced;

SECTION 3

FACILITATING ACCESS TO LEARNING AND ASSESSMENT

SECTION 3a - SPECIAL EDUCATIONAL NEEDS & DISABILITIES

Curriculum planning and assessment for pupils with special educational needs must take account of the nature and extent of the pupil's special needs.  Teachers work closely with representatives of other agencies if they are also supporting the pupil.  Early identification, assessment and provision for any SEN child is very important. 
An individual education plan (PINPlan) is drawn up for each pupil and progress is reviewed regularly.  Parents', pupils' and class teacher's views are invited and highly valued as a contribution to the review process.  Parents are informed about their child's learning and encouraged to participate fully in their child's education at all stages.  The PINPlan consists primarily of Targets, Actions and Outcomes.  In all cases we aim to help pupils to:



manage their behaviour and emotions;



safely take part in learning and physical and practical activities;



prepare for life after school;



develop better communication, numeracy and literacy skills;


develop better powers of observation and description by showing them how to use all of their senses and experiences.

The following seven areas for consideration and their associated actions are relevant to the majority of pupils and can help find a strategy with which to address a child's disabilities or special educational needs.  N.B.  After all reasonable measures to remove barriers to learning and assessment have been taken it may still be necessary to discount certain aspects of the NC level descriptors when required to make a judgement regarding that pupil's achievement.

SECTION 3a.

1. GENERAL CONSIDERATIONS


We must use resources which:

i.
use texts and other resources that are appropriate with respect to reading age and content;

ii.
use a variety of materials and resources that pupils can access through sight, touch, sound, taste or smell, e.g. large print, symbol text and Braille;

iii.
use activities in which the pupil is interested, feels safe and is able to engage;

iv.
use translators, communicators and amanuenses;

v.
provide support from adults or peers when needed;

vi.
use ICT and other specialist and technological aids/equipment (see later section on the use of ICT) and audio tapes/CDs.



We must allow pupils to develop appropriate skills by:

i.
using positive behaviour management based upon a clear policy of rewards and sanctions;

ii.
providing positive feedback to enhance pupils' self-esteem;

iii.
allowing pupils to develop the skills for independent and group work;

iv.
teaching pupils to value and respect the contribution of others;

v.
teaching Health and Safety awareness.

vi.
using alternative and augmentative communication, including signs and symbols.



We must set tasks which:

i.
feature short-term, easily achievable goals;

ii.
involve pupils in normal school activities such as clubs, plays and visits;

iii.
gradually increase the range of activities and demands placed upon the pupil;

iv.
set realistic explicit targets;

v.
adapt or provide alternative tasks/activities or environments as necessary.



We must obtain further assistance/assessment from outside agencies with respect to the specific learning difficulties by contacting the Educational Psychology Service or other agencies as appropriate.


We must acknowledge that what is perceived as 'normal' class work can require a lot of concentration and/or physical effort and may take a long time.  Such effort can contribute to subsequent tiredness and loss of concentration, e.g. when following oral work or interpreting text/graphics, particularly when using vision aids, tactile methods, residual hearing, lip reading or a signer.



We must allocation sufficient time, opportunity and access to equipment must be planned – this is particularly important for experimental/practical work in Science and Design and Technology.



We must try and understand or experience some of the problems that a pupil encounters, e.g. staff can wear a hearing impaired child's radio receiver and experience the distortion of background noise.  Such an experience, particularly if experienced by the peer group can result in a much quieter level of noise from a working class.



We must ensure that all pupils can be included and participate safely in fieldwork, local studies and visits to museums, historic buildings and sites - risk assessment and ascertaining facilities for the disabled well in advance are crucial for success.  Such events give pupils access to stimuli, and materials and give them an opportunity to develop their vocabulary.



We must acknowledge that some pupils who have disabilities may develop an uneven profile across the attainment targets or be unable to achieve certain aspects of a level descriptor because of their disability/special need.  When a judgement against level descriptions is required, assessment of progress should discount these identified barriers or indicate the levels of support that were necessary to complete the work, e.g. the singing requirements in music or the listening requirements in English.



We must help pupils with sensory impairment or mobility difficulties to develop better powers of observation.  A lack of good observational skills prevents incidental and conscious learning of the wider world and the environment.


SECTION 3a.

2. BEHAVIOUR

a)
GENERAL BEHAVIOUR


We must help pupils to develop a clear understanding of acceptable and unacceptable behaviour by:

i.
employing 'time out' strategies monitored by sympathetic staff 'friend';

ii.
directing the pupil's behaviour and attention to the set task;

iii.
employing behaviour management strategies, especially rewards, as agreed with all staff;

iv.
making sure that all instructions are understood and by checking that the set work is of an appropriate level;

v.
all support staff monitoring and informing the class teacher;

vi.
using small group placement;

vii.
explaining/setting/enforcing clear reasonable classroom/school rules and standards;

viii.
intervention by school support team (e.g. learning mentors ?) to offer behaviour support on a weekly basis;

ix.
giving opportunities to answer questions in class and to praise if a reasonable answer is given without showing off;



We must help pupils to develop strategies to help gain greater self control by:

i.
seeking advice from class-based support staff;

ii.
making seating arrangements conducive to order and calm.  Isolate the pupil from peers and friends.  Hopefully the pupil will try to think before speaking and not shout out, for example;

iii.
addressing the behavioural problems of attention seeking, calling out and regularly leaving the allocated work place.



We must help pupils to develop age appropriate social skills and responsibilities by operating sympathetic/firm behavioural management and clear classroom rules.


We must reduce the degree of apathetic behaviour a pupil displays by giving him/her a sense of achievement –by both praising positive work and behaviour and by organising a programme of work experience if appropriate.

b)
CONCENTRATION


We must help pupils to develop better concentration skills by allowing them to work in a quiet room on tasks with support.  In the classroom sit the pupil alone near the front if appropriate.  Encourage the pupil to check what is needed when asking for advice.

c)
SOCIAL SKILLS


We must help pupils to develop better social skills and in particular co-operation with adults on a one to one/group basis by:

i.
employing joint efforts when planning activities and by checking that all the required resources are available and ensuring that finished work will be displayed.

ii.
staff praising if success is achieved at any time.  The pupil should try and wait his/her turn for help.



We must help pupils to develop better social skills and in particular co-operation with their peers on a one to one/group basis by:

i.
rewarding positive actions towards other pupils.  Pupil to avoid 'winding' others up.  Instead of passing a comment think what others think of you for saying it.  Staff to avoid letting pupil sit near to others where provocation is likely to occur.

ii.
asking the pupil to teach someone in the group something he/she has learnt and then to present the work to the rest of the class. Remind groups of what is expected from an activity.  Pupil to be removed for a timed session if others are disturbed or prevented from working.

SECTION 3a.

3. ATTENDANCE & PUNCTUALITY

a)
COMING TO SCHOOL REGULARLY


We must help pupils to attend school regularly by:

i.

establishing the extent and nature of learning difficulties and the effect of intermittent education by using school tests to identify any gaps in knowledge and any associated difficulties.

ii.

aiming to integrate the pupil into school life and to establish a teaching support programme managed by the SENCO.  This will involve implementing procedures as agreed with EWO, parents and pastoral staff.

b)
ARRIVING TO SCHOOL ON TIME


We must help pupils to arrive at school on time by implementing procedures as agreed with subject and pastoral staff.

c)
ARRIVING TO LESSONS ON TIME


We must help pupils to arrive at lessons on time by staff monitoring punctuality and class teacher and SLT reviewing the situation daily.  Use of voluntary 'on report' can be used.

SECTION 3a.

4. SENSORY IMPAIRMENT/MEDICAL

a)
MOBILITY & MANIPULATION


We may need to obtain further assistance/assessment regarding motor control exercises by contacting the Physiotherapy Service.


We may need to improve a pupil's fine motor skills and manual dexterity – this can be done by offering support with the accurate drawing of shapes.


We must reduce the problems associated with being left handed or of having poor motor control.  Pupil safety should thereby be enhanced particularly when using tools and equipment, e.g. knives, scissors, etc.


We must provide alternative or adapted activities to overcome difficulties with manipulating tools, equipment or apparatus.  Support could be provided by using alternative activities, adapting equipment or by using specialist items, including ICT, or providing adult or peer support.  


We must provide support to enable them to engage in certain practical activities or types of movement, e.g. adapted instruments (music), technological aids such as talking weighing scales or specialist ICT software to help with sequencing and following instructions.


We must provide access to specialist aspects of ICT to overcome difficulties with mobility or manipulative skills;


We must practice careful management of their physical regime (particularly in Dance and P.E.) to allow for specific medical conditions.

b)
PHYSICAL/SENSORY ACUITY


We must help pupils develop better physical/sensory acuity by appropriate use of specialist ICT hardware/software.


We must help pupils develop an awareness of left and right by frequently using appropriate terminology and by providing opportunities to do the same.

c)
AUDITORY IMPAIRMENT/MEMORY


We must provide help in interpreting or responding to oral directions when making mental calculations.


In studying the properties of sound support can be provided by the use of ICT and by exploiting the pupil's knowledge that all sound sources vibrate.  Pupils can use physical contact with an instrument and/or sound source to feel the vibrations.


We must provide help in studying sound by the use of oscilloscopes and sound level meters to provide visual equivalents of the sounds.


We must provide staff INSET and use the expertise and assistance from outside agencies with respect to hearing impairment.

d)
VISUAL IMPAIRMENT/MEMORY


We must provide help with number recall or the interpretation of data represented in graphs, tables, etc.


We must provide access, time and opportunity to use non-visual means (tactile and aural) and specialist equipment for work relating to written information, space/shape/measures and properties of materials – this includes evaluating different products using this information to generate ideas.


Additional time is particularly important when pupils are making observations and accessing information from experimental work.  The extra time can be provided and effectively used by setting shorter assignments and studying two or more materials in an assignment.


In studying the properties of light support can be provided by the use of ICT and by exploiting the pupil's knowledge that many light sources also produce heat.


We must provide 3D maps and other resources to help visually impaired pupils study map work in geography – this may include using false colour maps or satellite images for colour-blind pupils.


We must provide specific help for number recall or the interpretation of data represented in graphs or tables.


We must provide staff INSET and use the expertise and assistance of outside agencies with respect to visual impairment.

e)
ALLERGY


We must provide opportunities to work in ways that avoid contact or manage particular materials to which they may be allergic, e.g. clay dust;

f)
ADHD


We must implement strategies to reduce the effects of ADHD such as:

i.
going to the appropriate class seating position with minimal distractions, e.g. away from door and windows but near to the teacher.

ii.
avoiding escalating a situation.

iii.
ensuring eye contact with the pupil when giving instructions.

iv.
giving plenty of visual clues in discussion.

v.
following all instructions in the given order.

vi.
not missing out stages in instructions.

vii.
breaking down tasks into shorter sub steps even if it means folding a worksheet in half.

g)
THE DEVELOPMENT OF REFLEXES


We must help pupils to develop better reflexes by the use of ICT and appropriate hardware/software.

h)
AUTISM


We must help pupils with autism by using the expertise and assistance of outside agencies.

SECTION 3a.

5. EMOTIONAL

a)
MOTIVATION


We must help pupils develop better motivation by:

i.
encouraging the pupil to join a club or extra-curricular activity.

ii.
monitoring any foster placement, but only in areas that affect school life.

iii.
close liaison with outside agencies/foster parents.

iv.
allowing opportunities for the pupil to experience success.

b)
SELF ESTEEM/CONFIDENCE


We must help pupils develop better self esteem and confidence by:

i.
rewarding consistent application.

ii.
contact the CAMHS service for further assistance/advice regarding any apparent problems at home.

SECTION 3a.

6. DYSLEXIA


We must use ICT to enhance spelling, presentation and self esteem in order to reduce the effects of Dyslexia.


We must work towards more fluent and legible handwriting by using the 'cursive script' writing scheme which leads to the development of joined, looped handwriting.  This script is particularly useful for dyslexics as each word can be written as a continuous flow, helping the pupil to understand the idea of spaces between words.


We must help pupils work towards more fluent and legible written work by the use of ICT and appropriate hardware/software, i.e. overlay keyboards to produce word processed work.


We must help pupils develop a sense of achievement and success by:

i.
using small teaching groups where appropriate.

ii.
promoting pupil's self esteem.

iii.
helping a pupil to come to terms with dyslexia by recognising their difficulty.

iv.
recognising oral contribution.

v.
setting an appropriate time for homework and a flexibility within the time limits.


We must help pupils develop better ICT skills by encouraging the use of technical aids, e.g. use of lap top PC. and provide downloading facilities in the ICT room.


We must promote the use of other study skills such as planning essay work; giving sessions on mind mapping, note taking and proof reading.

SECTION 3a.

7. PERSONAL/RELIGIOUS BELIEFS


We must provide alternative tasks to overcome any difficulties arising from specific religious beliefs they may hold in relation to the ideas or experiences they are expected to represent or activities they are expected to do.

SECTION 3b - ENGLISH IS AN ADDITIONAL LANGUAGE

Pupils for whom English is an additional language (EAL) have diverse needs and planning to meet those needs should take account of such factors as the pupil's age, length of time in this country, previous educational experience and skills in other languages.  Although the majority of EAL pupils quite quickly attain a level of understanding and a degree of fluency that make normal classroom communication perfectly possible, careful monitoring is necessary to confirm that no learning difficulties are present during the period of language acquisition.

The ability of EAL pupils to take part in the National Curriculum is often ahead of their communication skills in English.  Teachers take specific actions to help EAL pupils to develop their spoken and written English, e.g.


by ensuring that vocabulary development is supported, e.g. by the issue of topic glossaries which include key words and their meanings, metaphors and idioms;


staff do what they can to familiarise themselves with some basic words and gestures from the pupil's home/first language and culture – particularly those which are likely to prove useful in the context of the lesson;


by showing how spoken and written English are structured;


by using a variety of reading material which helps to explain British society and its cultures – particularly the pupil's own work and that of his/her peers;


by enlisting the aid of any appropriately bilingual pupils in the group as a translator, or that of an available adult helper;


by providing support by the use of ICT, video/audio materials, dictionaries, readers and amanuenses;


by ensuring that there are effective opportunities for conversation and that verbal prompts are used to support writing;


by repeatedly re-wording and re-phrasing any discourse in English with the pupil;


by employing, and encouraging the pupil to employ, non-verbal modes of communication, e.g. gestures and drawings, to support any attempts at verbal discourse;


by encouraging pupils to transfer experiences, knowledge, skills and understanding of their home/first language to English, focusing on the similarities and differences between them;


by using accessible texts and materials that suit the pupil's age and level of learning;


by using the home/first language if possible and when appropriate.

SECTION 3c - HOW ICT SUPPORTS ACCESS TO LEARNING & ASSESSMENT

In addition to using ICT to help identify, assess and address special educational needs the School also seeks to help its pupils:


to develop their understanding of the use and effects of ICT, and their skills and confidence in employing it;


to use ICT as a stimulating medium for learning and reinforcing basic skills;


to become increasingly familiar with the hardware and software, and hence to become more aware of when and how to employ it in their work;


to become increasingly and appropriately self-sufficient as learners.

Proper identification and assessment of SEN may often indicate that it is the simplest of low-tech solutions that is appropriate.  ICT will rarely provide an instant solution to long standing, complex learning difficulties such as Dyslexia but ICT and especially multi-media systems can:

1.
Provide help in the identification and assessment of learning difficulties.

2.
Provide partial or complete solutions to specific and general learning difficulties by:


patiently teaching and practising important skills such as:

i.
sequencing;

ii
storage, retrieval and manipulation of information, e.g. information can be associated with an image, a sound, and a hand movement to maximise recall;

iii.
arithmetic and multiplication tables;

iv.
recognising the difference between left and right;

v.
organisation and planning of their thoughts and work;


stimulating the senses and helping to develop reflexes and motor control especially via educational games, e.g. senses can be enhanced by improving the degree of discrimination between different symbols and sounds;


giving a pupil a feeling of achievement and in so doing providing that pupil with a higher degree of motivation and self-esteem. This can be done by allowing them to check and correct their work before presenting it.  Exercises which were repetitive, boring and possibly embarrassing for the learner can become positive experiences offering interaction between the learner and the computer;


develop social skills, e.g.

i.
learning through ICT often requires active interaction between a pupil, teacher and computer (through the screen display and print-outs);

ii.
pupils can collaborate, interact and support one another when there is a focal point to their work.


develop communication skills (in addition to speech), e.g.

i.
quality and/or speed of handwriting;

ii.
quality of spelling;

iii.
quality and/or speed of reading;

iv.
quality of the presentation of their work;

v.
by presenting information in a variety of ways.

3.
Provide support for everyday school (practical and written work) and domestic activities.

HARDWARE AND SOFTWARE

Special hardware and software can enable pupils to practise and improve their basic skills, e.g. visual discrimination, visual memory, speed and accuracy of silent reading, sequencing, close procedure phonics (vowels, blends, digraphs), reversals, inversions and spelling rules.  Pupils with learning difficulties find the personalised nature of the computer, its vividness and immediacy highly motivating.  Pupils experience greater success and concentration is improved.  Subjects can be introduced and reinforced in this way.  There is also a range of motivating and problem solving software which develops reasoning skills in both literacy and numeracy.

The word processor and printer are especially valuable for use with pupils who find presentation difficult.  The screen display can help in layout organisation and spelling and the flexible choices of size and lettering of printing ensure that work produced in this way is motivating and builds confidence.

a)
Specific Enhancements To/Replacements For The Keyboard

In a high quality operating system such Windows, the standard keyboard and mouse can be configured to suit an individual's needs.  The configurations can be made to include key repeat delay, sticky key function, visual signals produced when the PC makes a sound, setting mouse speed or size of the on-screen cursor, etc.  In Windows these options are selected via the 'Control Panel' and then the 'Accessibility' options.  There are many other devices that can specifically enhance or replace a traditional mouse or keyboard.

b)
Suitable Software
In many cases a combination of different software and hardware packages can be used to address the learning difficulties.  Such an approach will provide a degree of differentiation and will avoid monotony.  A dyslexic pupil may have a slow writing rate and/or want to avoid the tedium of re-writing work when errors are spotted.  Fortunately by word processing and using a spell checker the work need not become a mess of corrections as the errors are transitory and the changes invisible.  The dyslexic and others can also be supported by software which:

i.
provides ready made lists of words which can be added quickly from word banks;

ii.
predicts the next word or words;

iii.
teaches touch typing (Mavis Beacon Teaches Typing has been very effective);

iv.
converts speech to text - see voice recognition software below.

c)
Environment and Positioning

An important factor in ensuring individuals have effective access to the standard equipment is the position of the computer and its user.  The ICT work room or classroom must be well ventilated and illuminated.  It should also be comfortable in terms of temperature, humidity and noise level.  It must be feasible to reduce glare from windows and other reflections to a safe level.  Work tables should be suitable in terms of height, leg room and space available for hands to effectively operate the keyboard.  SEN pupils may need to be provided with specially adapted work tables – this can involve cutting an insert into the work table for wheel chair access and/or lowering of the table height.
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