Ford Primary School

Policy for Teaching and Learning


INTRODUCTION
The major purpose of teaching is to facilitate learning.  Teaching and learning, although intricately inter-related, are indeed separate from one another, e.g. although a teacher may say that something has been taught it does not mean that it has been learnt by any individual pupil.  Assessment is the means of informing a teacher as to what has been learnt and to inform future, more effective teaching.  For learning to become a distinct focus from teaching, it has to be supported, a learning environment created, common aspects and approaches adopted, and the curriculum planned accordingly.  Pupils have to be empowered with core learning skills.

Targets are set for both learning and teaching standards (performance management) and the two should be inter-related.  Thus assessment, evaluation and target setting are all necessary for high and improving standards of teaching and learning.  Self-evidently, parents know a great deal about their children; they have particular insights about their strengths, skills, interests, preferences, aspirations, anxieties and difficulties.  Accordingly, the importance of meaningful communications and co-operation between the school and the pupils' parents, can hardly be over stated.  Many aspects of good teaching directly influence learning and so these aspects are common to both good teaching and learning.

SECTION 1
COMMON ASPECTS TO TEACHING & LEARNING

SECTION 1a

School Ethos

The school ethos purveys the day-to-day life of a school and provides a purpose for the daily events that occur in the school.  The ethos can be studied by structuring it into values and aspirations related to:

	a)
Pupils
	b)
Staff
	c)
Curriculum
	d)
Community


Pupils

1.
To provide a safe, caring, comfortable, welcoming, atmosphere and a challenging (high expectations), attractive and well maintained environment in which we can stimulate, maintain and develop, lively enquiring minds. Pupils should be happy, friendly, kind and confident individuals.

2.
To encourage all pupils to reach their true potential and eventually become independent learners who value learning with and from others, i.e. have a positive attitude to life-long learning and who can show initiative.

3.
To value application, perseverance, initiative and independence of thought and action, as well as co-operative endeavours.

4.
To develop in pupils a positive attitude (including health and fitness) towards themselves and others with a strong sense of self respect.

5.
To appreciate human achievements, failures and aspirations.

6.
To empower pupils with the knowledge and skills necessary to participate in life of a modern technological society

7.
To support the implementation of the statement on 'Shared Values' and to enable pupils to develop:


a range of desirable personal qualities such as safety awareness, politeness, perseverance, concern for others and the environment, initiative and independence;


a sense of respect for other peoples' property, ideas and beliefs irrespective of gender, race, disability or academic achievement, etc.


a sense of moral values which can form a framework for a sense of own worth, and relationships with others, so as pupils can become responsible members of society.

8.
To use praise and encouragement to positively develop learning and good behaviour and to involve the whole school community in the celebration of their achievements.

Staff


To enable teachers:

i.
to work in an environment which encourages and enables personal and professional development to take place;

ii.
to have their training, development and career needs individually identified and supported and linked to specific targets and the School Improvement Plan;

iii.
to be more effective professionals with appropriate knowledge and skills e.g. to gain further/higher levels of academic/professional qualifications or more simply to enhance teachers' own general learning opportunities;

iv.
to play a full role in creating a learning culture at the school and thereby to improve pupils' achievements and the quality of their education.

2.
To publish standard documentation for use by all staff to ensure fairness and consistency and have regard to equality of opportunity for staff to achieve their full potential.  Staff must not be discriminated against in any way, e.g. because of their disability, gender, nationality, race, religion, sexual orientation, or because they work part-time or are trade union members or representatives.

3.
Establish, maintain and review a fair pay structure that is seen as such by staff and which enables the School to attract, retain and motivate high quality staff in sufficient numbers to achieve the School's aims/objectives, Improvement Plan and needs.

4.
Follow the agreed School and LEA procedures for appointments to vacant posts and will ensure that information relating to salary enhancements and vacancies is available to all staff.

Curriculum

5.
To offer a broad based curriculum in order to facilitate the acquisition of knowledge, promote enjoyment in learning, and to provide knowledge/skills to equip pupils for work and leisure as active, confident and responsible members of a rapidly developing society.

Community

6.
To develop a school community which affords equal value to all its members, is seen to be just and encourages mutual respect, concern for others and truthfulness.

7.
To foster close relationships between the School, the pupils' homes and the local community.

These aims have guided the construction of our schemes of work, subject aims/objectives and various school policies.

SECTION 1b

Display

The quality of display work within a school has much to say about the values and ethos of that school.  Our displays are regularly mounted and changed – pupils are increasingly doing more of this work themselves.  The content varies greatly, the following being just a few examples:


we display pupils' own work - contributions from all children reflecting a range of abilities are used;


we display staff recommendations, e.g. favourite poems on National Poetry Day;


we display advertising material circulated by publishers;


we display material circulated by different LEA agencies such as the School Library Services.

The School's policy for display is written giving due consideration to the following principles:


that the visual appearance of the school contributes to its image and ethos;


that the displays in the public areas of the school should reflect its life, work and values;


that the displays should help inform visitors, parents, teaching staff, governors and pupils about the nature, standards and ethos of the educational provision in the library for a particular age range or pupil group;


that the displays in question should be educative, informative, interactive and visually stimulating (2D and 3D), not only for the school's population, but also for its numerous visitors;


that such displays may have a positive effect on pupils' interest and motivation;


that pupils and others tend to respect and to look after an environment that has a pleasant, orderly and cared for appearance, and one that they or their peers have helped to create.

Other considerations:


displays should be related to the recent, current and impending learning of pupils and on occasions it may be focused on some topical personality, matter or issue concerned with the relevant subject in the locality or in general;


displays should involve the children's ideas;


displays may be in the form of posters, newspaper or magazine cuttings, or details of radio or television programmes or publications etc., pertaining to a variety of matters or issues of current concern;


displays should be labelled clearly to indicate the learning with which the whole display or individual items within it are concerned;


displays should be 'neat and tidy' and 'well-arranged';


displays should be well-maintained, and modified or dismantled when they have 'run their educational course', rather than being allowed to 'age' or disintegrate;


displays should be made secure when any valuable items are included, at those times when the Library, a room or the School premises generally, are at their most vulnerable;


displays may often be from different countries and cultures or illustrations of these in connection with various environments - local, national and international;


displays to show the entire range of resources available in the School Library;


displays to act as teaching and learning aids to support teaching staff and the curriculum.  (While some displays may be mounted specifically as teaching and learning aids, teachers are encouraged to use any display, or any item within a display, in that capacity).

See the school’s Policy for Display for more details.

SECTION 1c

Assessment and Record Keeping

The regular assessment of pupils' progress is an integral part of good and effective teaching/learning in the classroom.  Such assessments may range from simply looking over pupils' shoulders while they are writing during a period of normal classwork, to the use of formally administered tests and examinations.  The following principles apply to assessment and record keeping within our school:

1.
Careful thought is given to the purpose of assessment.  Staff adopt a wide range of methods to reflect the whole curriculum and various learning opportunities.  The main aims of the assessment process must be to facilitate progress in a pupil's learning and to inform future teaching plans.

2.
Assessment is an integral part of the teaching and learning process, a valuable formative and summative tool.  Effective assessment provides:


a statement of current attainment;


a record of progress;


an acknowledgement of achievement and underachievement;


information on the pupils' readiness for future learning;


information on the effectiveness of the teaching methods employed and the current scheme of work.

3.
To be at its most effective assessment should primarily be a continual process and not an infrequent, purely summative exercise.

4.
The outcomes of assessment modify our teaching methods, provide feedback on the National Curriculum as well as indicate pupil progress.  On entering the school a pupil is given a base-line assessment so as the staff can formulate an individual action plan for that pupil.

5.
We recognise the potential for assessment in developing a positive self image in the pupil from positive and constructive feedback, and the feeling of success which encourages further study.

6.
Teachers in the School use a common policy for marking work which is fully understood by all staff - see Policy for Response.

7.
Summative tests have an ongoing policy in their construction, marking and usage. These tests show what a pupil can do, i.e. they are criterion referenced.

8.
Assessment has a common procedure:

a)
it directs teacher judgements that are as valid and reliable as possible, consistent both within the School, and with N.C. standards.

b)
it promotes a common interpretation of the N.C. grade descriptors.  Sample portfolios of work are kept for each of the N.C. subjects.

c)
it gives teachers confidence in their professional judgement and skill.

d)
it is fair to pupils.

9.
Assessment records:

a)
are based on an agreed set of principles and purposes;

b)
assess pupil progress against school and N.C. criteria;

c)
must be supported by evidence, easy to interpret, informative, useful, manageable, not administratively burdensome and used to inform reporting.

10.
Results of assessment are reported in a way useful for pupils, teachers, parents and other interested parties.

11.
Assessment gradually builds up into a profile for each pupil over their school career.

12.
Pupils are encouraged to be aware of the evidence and assessment techniques being used and to review their own progress by a procedure containing an element of self assessment.

13.
Assessment records provide confidence between teachers across phases and enhance progression for pupils.

14.
Recognition is given by the Headteacher and Governors for the time and resource implications of good assessment, and due allowance made for this in the provision of PPA release time.


See Policy for Assessment and Reporting for more details.

SECTION 1d

Target Setting

'Target setting' is the setting of specific goals/targets designed to raise educational standards and then taking the necessary action in order that those targets can be realised.  Specific, Measurable, Achievable, Relevant and Timebound (SMART) targets are set for both teaching and learning.  The targets for teaching are linked to the outcome targets for pupils' learning – see Performance Management Policy.  By setting targets for both teaching and learning we aim to:

1.
Provide data that can be used to monitor and promote equal opportunities for all pupils whatever their background, gender, race or abilities so that all pupils experience teaching and learning to the highest possible standard.

2.
Monitor each child's progress and to support the operation of an effective, summative and formative system of recording assessment and reporting.  The reporting should include ways of informing and consulting with pupils and their parents with regards to achievement.

3.
Raise pupils' expectations of themselves and hence their attainment where appropriate.

4.
Involve pupils in establishing their own learning outcomes, to set realistic targets which demonstrate achievement and success.
5.
Provide data that can be used to monitor and facilitate the most effective allocation of resources to support individual pupil needs – to include support for those parents whose child is underachieving.

SECTION 1e

Home School/Community Liaison

Children learn best when:

1.
The School sees itself as part of the local community.

2.
The School encourages visitors from the local community to contribute to the educational provision.

3.
The School and local community work together to raise funds for the school and other local worthy causes.

4.
When parents are actively involved in the life of the school.  By implementing a policy of home-school liaison we hope to:


develop good communication with parents and to fully inform them about what is happening in school;


make good use of parents' expertise and willingness to enhance their own child's and other children's learning by making them feel welcome and by actively involving them in the general life of the school;


actively involve parents specifically in the education and progress of their child by encouraging them to attend parent consultation sessions, checking/showing a real interest in their homework, providing a quiet place for home study, contacting the school with any relevant matter of concern, ensuring their child is well nourished.


further develop and value the roles of the school's parent governors;


foster an atmosphere where parents feel that all staff, including the Headteacher, are accessible for discussion of:

i.
school issues including the Curriculum;

ii.
family matters;

iii.
individual child's progress;


allow parents to fully exercise their rights to access and information.

SECTION 1f:

Roles And Responsibilities - Teaching & Learning

a)
The role of the Governors
1.
To ensure there is a focus on teaching and learning in school.

2.
To ensure teaching and learning permeate many aspects of school life.

3.
To have oversight and responsibility for the improvements to teaching and learning within the school and to ensure adequate resourcing.

4.
To develop a set of comprehensive employment policies and procedures which are consistent with the school's values and which reinforce high standards of teaching and learning.

5.
Take account of the outcomes of performance management in making decisions about the Headteacher's and Deputy Headteacher's pay.

b)
The role of the Headteacher/Senior Management Team
1.
Effectively plan and manage a common approach towards organisational excellence. i.e. to ensure that identified objectives are met against agreed quality, timescale and cost parameters.  These objectives should address both individual and school needs through setting and achieving specified targets.

2.
Define the school’s staffing requirements and implement the strategy to achieve that staffing model.

3.
Lead and motivate the school's staff and initiate whole school activities.

4.
Help teachers at different points in their career to plan, train and monitor their development and to set clear relevant targets for the future.

5.
To assist in the mapping and audit of skills and roles in the school and then to deliver appropriate staff training and to monitor performance.

6.
Take account of the outcomes of performance management in making recommendations to the Governing Body about teachers' pay.

7.
Ensure team leaders carry out their responsibilities including monitoring of teaching, and team members the right to feedback which allows reflection and participation in discussion.

8.
To have a strategic role in promoting co-operation and collaboration across the whole curriculum.

c)
The role of the Lead Learner/Team Leader

Teaching
1.
Provide the learning/development tools in consultation with senior managers and other team members.

2.
To help staff within the team to plan and build on existing skills and to form clear, relevant and attainable targets setting a clear timetable and guidance for the annual review.

3.
Implement best practice educational techniques in the team and bridge gap between educational requirements and technical capabilities.

4.
Work in tandem with individuals to enhance performance of our most important and valuable asset and build up a shared understanding of teaching skills.

5.
Provide a strategic input to the school's future success as part of a team partnership, ensuring that individual teacher objectives relate to the School Development Plan.

Learning

1.
To plan progressive delivery of the Curriculum.

2.
To ensure pupils have a right to effective learning in subject skills and that they understand and feel confident in their present experience of learning.

3.
To plan policies incorporating action for reading for meaning, handling and organising ideas, writing for different purposes, opportunities to discuss ideas and present work in an appropriate manner.

4.
To encourage pupils, through policies, to review their learning, explore thinking and problem solving and foster success.

5.
To plan when learners need support for skills in the context and course of study.

6.
To evaluate learning in the School in the annual planning and development cycle.

7.
To use outcomes of evaluation of learning for professional development of staff.

d)
The role of the Teacher

All staff must be involved and committed to an agreed action plan to improve teaching and learning - above all teaching staff must support each other and in turn be supported by the SMT.

Teaching
1.
To assist in the mapping and audit of personal skills.

2.
To assess personal development needs in relation to their professional development.

3.
To draw up an individual learning plan and map career progression.

4.
To participate in making teaching more effective in terms of subject content and mode of delivery and thereby enhance pupils' learning.

5.
To assist in the evaluation of training and performance.

Learning

1.
To facilitate learning using a variety of activities.

2.
To ensure the learner is highly involved in the learning process and ensure tasks are meaningful.

3.
To encourage pupils to be active in the learning process.

4.
To help the pupil make sense, and interpret, information and events in order to process the experience, and create knowledge.

5.
To set clear goals and communicate them to all pupils at the beginning of the lesson.

6.
To develop activities which allow for reflection, application and future use of learning.

7.
To provide the necessary structures which facilitate learning.

8.
To display skill in processing the learning process.

9.
To encourage the pupils to assist in displaying their own work.

10.
To plan a variety of structured activities for successful outcomes to topics.

11.
To integrate previous class learning experiences to allow pupils to draw together and make sense of present learning.

12.
To ensure that pupils with special educational needs have access to the curriculum by providing a situation in which each pupil's exposure to content and skills matches his/her rate of learning and alternative, differentiated materials and learning strategies are employed.

SECTION 2


LEARNING

THE ACQUISITION OF LEARNING SKILLS

Key skills are defined as those general skills which are fundamental to lifelong learning and success in work and education.  Key skills (see separate Policy on Key Skills) are identified as:

1.
Literacy and general communication.

2.
Application of number:

a)
Knowledge of numbers and the number system.

b)
Calculations.

3.
Problem Solving:

a)
Making decisions.

b)
Solving problems involving numbers in familiar contexts.

4.
Working with others (personal and social skills).

5.
Information Communication Technology.

6.
Improving own Learning and Performance.

THE SPECIAL PLACE OF INFORMATION COMMUNICATION TECHNOLOGY

Most pupils experience increased levels of motivation and interest if learning is supported by the use of ICT in all areas of experience.  More specifically ICT offers a differentiated medium through which many traditional learning styles can be employed, e.g. open-ended/problem solving/project work, to enhance the acquisition of key skills.  All pupils, especially those with special educational needs can develop better key skills by using ICT and multi-media systems as they can:

1.
Provide partial or complete solutions to specific and general learning difficulties by:

a.
patiently teaching and practising important skills such as:

i.
sequencing;

ii
storage, retrieval and manipulation of information, e.g. information can be associated with an image, a sound, and a hand movement to maximise recall;

iii.
arithmetic and multiplication tables;

iv.
recognising the difference between left and right;

v.
organisation and planning of their thoughts and work.

b.
stimulating the senses and helping to develop reflexes and motor control especially via educational games, e.g. senses can be enhanced by improving the degree of discrimination between different symbols, letters and sounds;

c.
giving a pupil a feeling of achievement and in so doing providing that pupil with a higher degree of motivation and self-esteem. This can be done by allowing them to check and correct their work before presenting it.  Exercises which were repetitive, boring and possibly embarrassing for the learner can become positive experiences offering interaction between the learner and the computer;

d.
developing social skills, e.g.

i.
learning through ICT often requires active interaction between a pupil, teacher and computer (through the screen display and print-outs);

ii.
pupils can collaborate, interact and support one another when there is a focal point to their work.

e.
developing communication skills (in addition to speech), e.g.

i.
quality of the presentation of their work;

ii.
by presenting information in a variety of ways.

THE INDEPENDENT LEARNER

Although we value both independent and co-operative learning, pupils must become independent learners if we are to achieve one of our major aims.  Research suggests that children become independent learners and learn more effectively when they:


develop self-discipline and thereby are able to make choices and decisions.


develop confidence in all areas of curriculum.


ask and answer questions, giving precise instructions, information, and giving and receiving clear or simple explanations, developing reasoning skills, and making predictions.


are willing to accept challenges and to try new things.


select and use equipment and other resources appropriately, confidently and responsibly.


present ideas, experiences, and understanding in the form of displays, publications or newsletters - these are excellent ways to aid parental liaison.


read and write ideas for different observers, e.g. parents, friends, teachers and other adults.


use different types of media to present information, e.g. written work, word processing, DTP., and pictorial work.


evaluate information from a variety of books, CD ROMs, etc., in order to learn how information can be organised and presented.  This then encourages pupils to produce better quality work on their own, or when working with other pupils.


evaluate and reviewing a piece of work in discussion with other children and the teacher.


keep a folder of their own work (from planning to the finished piece of work) in order to show progression, and to build upon their own achievements and development.  The progress of the pupil may then be discussed with the teacher, parents, their peers other interested parties, and improvements noted.


justify their opinions with reasoned arguments.

SECTION 3


TEACHING

SECTION 3a

Classroom Organisation/Provision

Children learn best when:


the organisation of teaching groups matches the needs of both individual pupils and the curriculum – (see policies on differentiation and equal opportunities).


the room is arranged appropriately for the lesson.


there is easy access to relevant, well labelled resources which are tidily and safely arranged.


there are stimulating displays which value all the children's work (see display policy).


there are clear expectations and consistent routines for working in different areas of the school.


classroom assistants and additional teaching support is appropriately targeted at children's needs (see SEN policy).

SECTION 3b

Curriculum (Academic and CPSHE)
See additional policies on inclusion and multicultural education.

Children learn best when:


the curriculum is broad, balanced and inclusive.  Inclusion is the process of breaking down barriers to learning and assessment as encountered by individuals and groups of pupils.


the curriculum is lively, stimulating and interesting and positively delivers CPSHE through the pastoral system.


individual pupil learning mentors are used – these need not be a class teacher.


there is continuity and progression across the School Curriculum.  This can also be done by reinforcing the links between educational phases (FS/KS1/KS2), curricular areas, and within and between different year groups.  Cross phase progression can be enhanced by the continuance of one piece of work (e.g. mathematical) at the end of the School year.  This would also be appropriate for pupils who simply have a new teacher.


there is co-ordinated oversight of the skills learner's need, at what stage in their school career and curriculum planning to re-visit and extend skills each year.


staff implement whole school policies on cross curricular issues such as developing ICT capability, literacy and spelling and numeracy, e.g. how to draw graphs.


the provision is challenging and appropriately matched to each pupil's needs (see policy on inclusion).


there is a variety of teaching and learning styles employed within a course of study and within an individual lesson.


staff implement the whole school policy on homework (see separate policy).  Homework is valuable for the following reasons:

i.
it can help pupils to make more rapid progress in learning;

ii.
it can allow pupils to develop the practice of working on their own without the constant presence of the teacher or other pupils on the one hand and the external discipline of the timetable, bells etc. on the other;

iii.
work at home can provide the quiet and private conditions needed for creative and thoughtful work of all kinds;

iv.
it can allow valuable practice of skills learned in the classroom;

v.
it can allow pupils to use materials and other sources of information that are not always available in the classroom;

vi.
it can involve parents and others in the pupils' work for their mutual benefit;

vii.
it can give opportunities for long term research and other work;

viii.
it can form an important part of the pupil's notes;

ix.
this gives pupils valuable experience of working to dead lines and facilitates staff with their marking schedules;

x.
it forms a link with the methods of study crucial to success at Secondary School.


individual pupil records have a strong reference to learning successes.


the School employs a range of ways and events to 'celebrate pupils' success'.

SECTION 3c

Teaching Skills
Any teacher engaged in teaching pupils should ensure that the following professional responsibilities are undertaken:

Before lessons start

a)
For each class:  Prepare, well in advance, a thorough set of lesson plans (with aims and objectives) that fit into the school's scheme of work - plans should be appropriate in content and detail, and have considered safety matters.


N.B.  Lesson plans should take into account the relevant course objectives and content, the ages, abilities, ethnic origins, prior experiences in the subject and interests of the pupils; and also the material, temporal, and other resources available, as well as their own pedagogical preferences.  A teacher therefore needs to have found out what the pupils already know and understand - this knowledge should form a foundation for the teaching plans and a performance base-line against which progress can be measured.  Consideration should be given to the pace of the lesson and the intellectual and practical demands that will be made upon the pupils.  The pupils must have definite and engaging tasks to do in the lesson.  Choose methods and materials that are likely to motivate and involve them.  Lessons clearly need to be structured and well differentiated, including a variety of activities.

b)
Select and design resources with due consideration of reading age, suitability of content, text size, etc.  

c)
Ensure that you are in possession of all necessary subject knowledge and that resources are ready and demonstrations are set up and ready to show.

d)
Set-up and thoroughly try out beforehand any proposed activities/demonstrations (particularly practicals) and draw the pupils' attention to any aspect of what is being demonstrated that may require particular consideration.

e)
Be aware of what good practice and quality in the classroom look like.

f)
Consider the physical environment of the teaching area, e.g. seating, lighting, ventilation in both the planning and implementation of lessons.

g)
Be constantly aware of the need to ensure the safety of the pupils and apparatus.

h)
Arrive at the classroom, not only before the pupils, but also in ample time to prepare the teaching area and the materials, equipment and resources required.

During the lessons

a)
Begin and end lessons on time and with authority.

b)
Produce well-structured lessons which make good use of time and ensure that pace is maintained and minimum time is spent on class administration or control.

c)
At or near the outset of a lesson:


inform or remind pupils of the learning involved and of the educational 'end(s)' to which they are working.  Pupils are motivated by advanced sharing and understanding of clear learning objectives;


set current work and learning in the context of previous and sometimes also of future work and learning - remind the pupils what they have been doing recently and especially what they did last lesson - better still ask them;


remind the pupils of any homework deadlines and/or collect in/return homework as appropriate.  Homework may be returned individually to pupils when they are working on a set task - at such a time verbal feedback can be given to pupils in some degree of privacy.

d)
Set high expectations for the pupils as individuals and as a group and make these expectations explicit, e.g. standards of accuracy and presentation.

e)
Strive to attract and sustain pupils' attention and interest and employ a variety of teaching and

learning styles within a course of study and within a lesson, e.g. provide tasks and activities which:


are differentiated, stimulating, challenging and purposeful, e.g. which have a flexible route or task order;


integrate the different aspects or topic areas of a subject;


have a balance between purer aspects of a subject and the applications of that subject;


have a balance between those which are short and succinct and those which are more open-ended and which take longer to complete;


develop knowledge and understanding and problem solving skills;


use pupils' own prior knowledge, experiences, interests or questions as starting points or as further lines of development;


are set in real life situations;


have a balance between independent and group work such as working with teachers, friends, or peers in problem solving exercises;


involve variety of experiences, e.g. doing, observing, talking, listening, discussing with teachers and other pupils, reflecting, drafting, reading and writing;


give pupils a chance to select from a range of equipment and skills, e.g. computers, calculators, abacus, protractor, etc.

f)
Be sensitive to the needs and understanding of individuals/groups and modify lessons accordingly.

g)
Target available support to help those pupils whose needs are greatest.

h)
Be involved in a pro-active manner, i.e. not just when pupils are having difficulties.

i)
Regularly rehearse existing knowledge and skills with the pupils to keep them fresh and familiar, including practising the instant recall of core facts.

j)
Place an emphasis on mental calculation and reasoning.

k)
Pay careful attention to the structured incremental development of vocabulary and the use of correct terminology and notation.

l)
Give clear instructions.

m)
Control a group in such a way that learning can occur and that you promote in pupils positive attitudes to learning such as motivation, interest, concentration, etc.  Enforce the school's code of behaviour.  Seek to establish a working relationship with pupils based on mutual respect by, among other things, praising, guiding, encouraging, motivating or reprimanding consistently, fairly and appropriately.  Avoid making assumptions.  Ask yourself whether the pupils are enjoying themselves as well as learning.

n)
Be prepared to effectively call a class to order.  When addressing a whole class, do so in a clear and an appropriately authoritative manner - actively seek opportunities to regularly assert your authority during the lesson – never attempt to talk over the noise of the class.  Always express confidence and project your personality in the leadership role.  Using pupils' names effectively is crucial to successful teaching.  Say what you mean and mean what you say!

o)
Do not be reticent in seeking advice or assistance from other colleagues who may have more experience of a situation.

p)
Make good use of teaching assistants/parents/outside agencies.

q)
Use a considerable amount of direct teaching and interactive oral work in whole class and group contexts - particularly when teaching basic concepts.  Effective direct teaching involves three major elements, i.e. demonstration, explanation and questioning.

Demonstration


staff can demonstrate how to scribe numerals or to spell a word;


staff can demonstrate how to use a piece of equipment;


staff can demonstrate how to perform a calculation;


staff can demonstrate how to label a graph;


staff can demonstrate the steps in the solution to a problem.

Explanation


staff can clarify and discuss why a particular method works;


staff can provide and explain the meaning of a term;


staff can explain the steps in the solution to a problem.

Questioning


staff can probe the pupils' understanding and identify misconceptions;


staff should take account of an individual pupil's attainment;


staff can explore the reasons for wrong answers;


staff should give pupils time to think before answering;


staff can encourage pupils to extend and expand on their ideas and reasoning;


staff can cause pupils to reflect on and refine their methods of working and ways of recording their work;


staff can ask pupils to think of and explore different ways of approaching a problem;


staff can prompt pupils to generalise or to give examples that match a general statement.

r)
Encourage the pupils to become involved in discussion and encourage them to discuss ideas amongst themselves.

s)
Employ effective and efficient questioning/answering techniques and discussion skills to enhance communication/learning, assessment and to actively involve as many pupils as possible.  

t)
Use the interactive whiteboards to their best advantage.

u)
Continue to check what skills and ideas pupils have, or have not, grasped.  You should monitor their progress by regularly studying their work.  Do not assume because you have 'taught it' that it has been 'learnt'.

v)
Regularly and systematically assess pupils so as to set pupil targets and to inform planning.

w)
Have a structured orderly plenary to the lesson.  Tell the pupils what they will be doing next lesson.

x)
If homework is set, ensure that it has a clear purpose to the pupils.  Put a copy of the set homework on display in the classroom for reference by both pupils and visiting parents.

After the lessons

a)
Complete the assessment, marking and recording for which you are responsible, punctually, efficiently, and in accordance with the appropriate internal and/or external requirements.  N.B.  Exercise books, project work and practical work should be marked in accordance with the school policy.  These marks should be recorded and kept.  When marking continue to check what skills and ideas pupils have, or have not grasped.  Again, do not assume because you have 'taught it' that it has been 'learnt'.  Use these records to monitor pupil progress and to plan further effective teaching and share them with other colleagues when appropriate.

b)
Be in a position to provide quality feedback to the pupils on their individual strengths and how to improve.  Encourage children to discuss and evaluate their own work and the work of others during lessons.  Show that you value each child's achievements and try and build positive self-esteem in all pupils.

c)
Organise the display of pupils' work - involve the pupils themselves.

d)
Ask for advice, learn from your mistakes and those of others.

Other Professional Requirements.

a)
Contribute in a constructive way to the work of the class and the school.

b)
Show consideration to all members of the school community.

c)
Collaborate with colleagues and be a constructive member of the team.  This can be in planning and monitoring the curriculum and sharing good practice.

MONITORING AND EVALUATING TEACHING & LEARNING
Teaching targets are linked to the targets for pupils' learning and are detailed in the school's 'target setting' policy.

Effective monitoring/evaluation of teaching and learning is dependent upon the maintenance of accurate and up to date records.  The criteria by which the monitoring and evaluation is undertaken should primarily be Specific, Measurable, Achievable, Relevant and Timebound, i.e. SMART targets.  The appointment of governors to take a special interest in aspects of teaching and learning indicates the priority the Governing Body places in these crucial areas.

The specific success criteria vary from year to year and written into the School Development Plan.  Other criteria that are difficult to quantify but which can be useful indicators of good teaching and learning are:

PUPILS


the number of children with a positive attitude towards learning;


visitors/children should be treated in a friendly and caring way;


the number of children who show initiative;


the number of children who show the ability to answer questions in a confident manner;


the number of children who are able to accept constructive criticism and who show an awareness of right and wrong;


the number of children who take an interest in and participate fully in school life;


the number of children who attain to their highest potential and who are interested in their own learning;


the number of children who can work collaboratively, i.e. whole class, in groups and pairs;


the number of children and adults who have confidence to share/participate in class discussion and school assemblies;


the number of children who can accept both praise and criticism;


children should use sources and resources well;


there should be a 'feel good' factor amongst staff and children;


children should have the self-confidence to initiate and sustain discussions and conversations;


children should be able to reflect on, evaluate and be honest about their achievements;


how many and how frequently children work well together;


how long and how often the children are on task.

RESOURCES & BUDGET


the amounts of the budget allocated to teaching and learning;


appropriate adjustments in budget allocation should be made to reflect changing needs and priorities;


there should be a good, well maintained stock of resources;


how many and how frequently children take responsibility for accessing appropriate equipment and resources;


how many and how frequently children safely use and take care of equipment;


there should be an ordered, tidy and stimulating learning environment with appropriate areas such as book corners;


children who have had support should show demonstrable improvements in learning and self-esteem;

DISPLAY


the quality of children's work on display should be high;


the range of display material should come from pupils with various levels of ability;


pupils with various levels of ability should select the display material and set up the displays;


displays should be appropriately labelled;


children should be aware of the display and able to talk about it;


photographic records of past displays should be kept in a portfolio;


the displays should be used in teaching and learning;

PLANNING


the inclusion of teaching and learning issues should be included in Improvement Planning;


time should be allocated to planning for pupils with Special Educational Needs;


teaching materials should be regularly reviewed and updated;


there should be clear evidence and records of lesson planning;


planning should identify clear learning objectives and include differentiation;


planning should allow for continuity and progression;


children should understand the purpose of the work they are doing both within single lessons and over a series of lessons;

STAFF/INSET


involvement by all staff in INSET courses relating to improving teaching and learning;


the Senior Management Team must be involved in teaching and learning issues;


internal reward systems should be frequency used;


appropriate homework should be set and marked;

INDEPENDENT REPORTS


analysis and publication of Ofsted/HMI/LA reports;

ASSESSMENT


accurate records should be kept of the work assessed – portfolios should be maintained;


the children should be praised and rewarded for success;


there should be clear progression and evidence that assessment informs future planning;


the children should value their work;


the children should be clear about how to progress and improve their standards;


individual pupil progress is evaluated on a yearly cycle;


performance indicators will determine outcomes for end of Key Stage results and these are used for comparison between one year group and another, between classes, and with local and national norms.

The Senior Management Team analyses results and overall performance in consultation with staff, parents and pupils and provides data for the Governing Body to monitor and evaluate provision.  The school's annual report contains a report of the effectiveness of provision and any amendments made or proposed over the year.  Parents are encouraged to offer their views on the pastoral provision through an annual questionnaire.

Chair of Governors ………………………………………..   Date ………………………
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